
N. de Pesq., Santa Maria, v. 3, e93495, 2025  https://doi.org/10.5902/2238-261593495
Submitted: 01/09/2025  •  Approved: 12/11/2025  •   Published: 16/12/2025

Artigo publicado por Notas de Pesquisa sob uma licença CC BY-NC-SA 4.0.

ISSN 2238-2615

Teaching Unit

The Holocaust and World War II

O Holocausto e a Segunda Guerra Mundial

Rodaika Laís RedelI , Angelica Micoanski ThomazineI , Kaira Guerra de AlmeidaI 

IUniversidade Federal de Santa Maria, Santa Maria, RS, Brasil

1 SUMMARY

To design this didactic unit, we drew on the Teacher Path developed by Jolly 

and Bolitho (2012) and the Recursive Cycle from Leffa (2008) as foundations for 

material development. Both frameworks include the stages of Identification (Jolly and 

Bolitho, 2012) or Analysis (Leffa, 2008) of a need/problem, the Physical Production or 

Development of the material, the Use or Implementation with students, and finally, 

the Evaluation. In this unit, we carried out the stages of identification and analysis as 

well as the production and development phases. When applied, this material can be 

adapted if necessary.
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Table 1 – Organization of the Didactic Unit 

Discourse Notions Genres Register Speech Acts
Lexicogrammar/

Phonology/
Graphology

Human 
hatred and its 
consequences

Anne 
Frank’s life 
and events 
involving 

the 
Holocaust

Photographs

Photographs 
of real people 

and events 
from World 

War II

To comprehend 
the impactful 

reality of World 
War II for Jews.

Linking Words

Diary excerpt

Anne Frank’s 
diary excerpt 

describing 
everyday 

events and 
circumstances

To understand 
Anne Frank’s 
feelings and 

routine during the 
Holocaust.

History video

Video about 
the rise of the 
Nazis and the 
consequences 
of World War II

To be aware of 
historical facts 

related to World 
War II, such as the 

persecution of 
Jews. 

Propaganda

Nazi anti-
Jewish 

propaganda 
produced 
during the 
Holocaust

To reflect on 
the influence of 
propaganda in 
creating hate 
speech and 

segregation during 
World War II.

Source: elaborated by the authors

2 AUDIENCE/TEACHING CONTEXT

9th-grade students in Brazilian public elementary schools. 

3 THEME

Anne Frank’s life and the Holocaust, as experienced during World War II. This 

material proposes an interdisciplinary approach integrating English language and History.
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4 GENRES

Photographs, Diary excerpt, History video, and Propaganda. 

5 COMPETENCES 

In order for students to develop most of the abilities mentioned in the BNCC 

(Brazil, 2018) for English language teaching, this material explores reading, listening, 

writing, and oral skills, focusing on Reading. It addresses linguistic knowledge and the 

intercultural dimension of the proposed genres and activities (BNCC, 2018).

	Some specific BNCC (Brazil, 2018) objectives were considered in designing 

the material, such as (EF09LI05), to understand characteristics of persuasion in 

propaganda; (EF09LI14), to use linking words to express argumentation and discursive 

intention; and (EF09HI13), to explore and contextualize the rise of Nazism and Fascism 

and practices of extermination (such as the Holocaust).

6 OBJECTIVES 

• To reflect on the segregation faced by Jews in World War II and its consequences 

through Anne Frank’s perspective in a diary entry.

• To explore how hatred and racism during Nazism impacted Jews and consider 

their effects. 

• To identify how the genres diary entry and propaganda are organized, and 

how they function in different social contexts. 

7 RESOURCES

• Internet

• Laptops or access to a computer lab 

• Printed material

• Whiteboard
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8 ACTIVITIES

Pre-pare yourself

1- Look at the girl below and at the cover page images. Discuss with your teacher 

and classmates:

Sources: Anne Frank Fonds - Guia do estudante / Google Images

a) Do you know who the girl in both photographs is?

b) How old do you think she was in the photos?

c) Do you think she is important? Why?

d) When do you think this photo was taken? How can you tell?

e) What is the context behind the other images on the cover page?
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Saturday, June 20, 1942

[...] Our lives were not without anxiety, since our relatives in Germany 

were suffering under Hitler’s anti-Jewish laws. After the pogroms in 1938 my 

two uncles (my mother’s brothers) fled Germany, finding safe refuge in North 

America. [...] After May 1940 the good times were few and far between: first there 

was the war, then the capitulation and then the arrival of the Germans, which 

is when the trouble started for the Jews. Our freedom was severely restricted 

by a series of anti-Jewish decrees: Jews were required to wear a yellow star; 

Jews were required to turn in their bicycles; Jews were forbidden to use street-

cars; Jews were forbidden to ride in cars, even their own; Jews were required to 

do their shopping between 3 and 5 P.M.; Jews were required to frequent only 

Jewish-owned barbershops and beauty parlors; Jews were forbidden to be out on 

the streets between 8 P.M. and 6 A.M.; Jews were forbidden to attend theaters, 

movies or any other forms of entertainment; [...] Jews were forbidden to take 

part in any athletic activity in public; Jews were forbidden to sit in their gardens 

or those of their friends after 8 P.M.; Jews were forbidden to visit Christians in 

their homes; Jews were required to attend Jewish schools, etc. You couldn’t do 

this and you couldn’t do that, but life went on.

Source: FRANK, Anne. The Diary of a Young Girl. New York: Doubleday, 1995. 

Behind the words:

1- Answer the questions based on the text.

a) What is this text about?

b) Who wrote it?

c) Mark the option that best describes the name and purpose of the text:

( ) Timeline: to describe the chronological order of the main dates and events of 

a person or phenomenon.

( ) Autobiography: to narrate the story of one’s life.
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( ) Profile: to summarize the description of a person or organization, specifying 

some significant characteristics and experiences.

( ) Diary: to keep a daily record of events, experiences, personal activities, 

reflections, or feelings.

( ) Memoir: to collect and share personal memories about specific moments of 

a person’s life, in a self-written format.

d) What evidence from the text supports its name and purpose?

e) Have you ever written this kind of text? If yes, did you enjoy it?

f) Do you think the person who wrote this excerpt was a Jewish person? Justify 

your answer.

g) Why do you think Jewish people had those restricted decrees?

h) Do you agree with those rules?

Hands-on! Knowing History:

1- Watch the video about the Holocaust and the rise of Nazism.

Source: Unpacked channel - https://youtu.be/0FDfhPMA95I?si=VzoVol9fvHzLj4p0

2- Working in pairs, research the context in which Anne Frank lived. Use the 

questions to guide your research.

a) In what years did World War II happen?

b) Besides Jews, who were persecuted by Nazism?
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c) What are the ‘pogroms’ that Anne is referring to?

d) What does ‘capitulation’ mean in the context of war?

e) Besides all the segregation experienced by Jews that Anne wrote in the excerpt, 

can you find other rules that Jews had to follow?

Language in the making

1- Look at Anne’s diary example. What are the words Anne uses to connect the 

sentences? Which words helped to organize the text and make it more cohesive?

When writing a diary, e-mail, essay, review, or any textual genre, linking words 

help you move from one idea to another. Let’s see some examples:

Contrast: Although; Compared with; However; Nevertheless

Cause/Reason: As a result of; Because;

Alternatives: Whereas; Alternatively; Otherwise; Instead; Although;

Compare: Compared with; In the same way; Likewise;

Additional comments or ideas: Additionally; Moreover; Furthermore; Also; Then; Again;

2- Highlight or underline all connectors and linking words that you find in Anne’s 

diary quote and categorize them:

Addition:

Time/Order:

Cause/Effect:

Alternative:

Contrast:

Let’s practice?

Linking words within a sentence are referred to as coordinating conjunctions. Don’t 

worry, they’re simpler than you imagine: for; and; nor; but; or; yet; so.

3- Choose the appropriate connector and linking words below to complete 

Anne’s diary with different words.

for this reason - such as - and also - in addition - besides - in fact - on the other 

hand - to conclude - consequently
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[...]Our lives were not without anxiety, since our relatives in Germany 

were suffering under Hitler’s anti-Jewish laws. After the pogroms in 1938 my 

two uncles (my mother’s brothers) fled Germany, finding safe refuge in North 

America. [...] After May 1940 the good times were few and far between: first there 

was the war, then the capitulation and then the arrival of the Germans, which 

is when the trouble started for the Jews. _________,our freedom was severely 

restricted by a series of anti-Jewish decrees______________: Jews were required 

to wear a yellow star____________were forbidden to ride in cars, even their own; 

Jews were required to do their shopping between 3 and 5 P.M.; ___________ we 

were required to frequent only Jewish-owned barbershops and beauty parlors; 

Jews were forbidden to be out on the streets between 8 P.M. and 6 A.M.; Jews 

were forbidden to attend theaters, movies or any other forms of entertainment; 

[...] Jews were forbidden to take part in any athletic activity in public; Jews were 

forbidden to sit in their gardens or those of their friends after 8 P.M.; Jews were 

forbidden to visit Christians in their homes; Jews were required to attend Jewish 

schools, etc. ____________you couldn’t do this and you couldn’t do that, but life 

went on.

Linking Words:

Linking words, also known as transitional expressions, are words and 

phrases like however or on the other hand that connect clauses, sentences, 

paragraphs, or other words. The purpose of linking words is to make 

communication smoother and more logical by signaling the relationship 

between ideas.

Going Further

1- Look at the images. How were Jewish people represented? In a good or bad 

way? Why?
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Source: Holocaust Encyclopedia

2- Considering the first image: how do you interpret the use of an octopus 

holding the world?

3- Based on your last answers, do you think this type of propaganda contributed 

to the hatred and segregation of Jewish people? Explain your reasoning.

4- Knowing that propaganda is a textual genre that promotes ideologies and ideas, 

and is disseminated through mass media (newspapers, radio, television, magazines, 

and the internet), where do you think these advertisements were circulated? Can you 

identify who was consuming and publishing them?

The Nazis used propaganda to win the support of millions of Germans 

in a democracy and, later, in a dictatorship, to facilitate persecution, 

war, and ultimately genocide. Propaganda played an important role in 

advancing the persecution of European Jews.

5- Now that you have learned more about propaganda, mark the alternatives 

that characterize this type of text.

( ) Many advertisements carry an emotional appeal, aiming to create identification 

and persuade people to accept the proposed ideas.
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( ) Images are an important element in advertisements because they are usually 

the first thing we notice.

( ) Advertisements can only circulate on the internet.

( ) No advertisement can be dangerous to democracies and human rights, since 

they are not capable of generating actions in the real world.

( ) Propaganda can be used to manipulate public opinion.

( ) Political propaganda is always based on facts.

( ) The use of impactful visuals helps create emotional reactions in propaganda.

6- Nowadays, the Internet is a powerful tool to share information and promote 

ideas. From this perspective, hate speech and false information can be easily spread. 

What suggestions do you have to deal with this problem?
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